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Abstract 
The main purpose of this research was to study and compare educational efficiency (teaching skills) among male and female 
literature teachers graduated from Islamic Azad University, Payamnoor University and State universities. The population of this 
study was all of teachers of Persian language and literature, employed formally in educational system and graduated from 
universities named above, and was teaching Persian language and literature in high and pre-college schools of the four 
educational districts of Shiraz in educational year 2008-2009. The sample was selected by stratified random sampling consisting 
of 90 teachers (38 males & 52 females). The tested subjects were 900 students and the data related to sampling was obtained 
from them. A 28 item Likert's type questionnaire was used to conduct this study. The questionnaire measured 3 areas, including 
pre-teaching skills, in-teaching skills, and post- teaching skills. The result showed that: 
1- There was significant statistical difference among male teachers graduated from Islamic Azad University, Payamnoor 
University and State universities in respect to pre-teaching skills, in-teaching skills & post-teaching skills. 
2- There was significant statistical difference among female teachers graduated from Islamic Azad University, Payamnoor 
University and governmental universities in respect to in-teaching skills. There was no significant difference in respect to the 
other skills 
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1. Introduction 
In each society, education system is considered its means of progress and development. This progress and 
development originates from education system because education is a regular and continuous process, the objective 
of which is to lead man physically and mentally, to lead him to acquire human knowledge and established social 
norms, and to help him to flourish his talent (Seif, 2007: 35). Therefore, if schools want to do their own main job, 
they "need something which is called teacher profession core or the core of education function, by which it is meant 
how much teachers have understood the nature of knowledge and its  role in learning process, and how much they 
use the concerning ideas of knowledge and learning in their classes when teaching" (Elmore, 1996). Teachers' 
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knowledge and their beliefs about teaching and subject matter have a vital role in determining how they create new 
learning (Bishop, et al, 2003). As Berliner (2001) has stated, an effective teacher is not one who plans well, but is 
the one who presents to students a program which is led to logical and experimental results as well as outcomes. 
Therefore, developing professional capabilities as a central factor is considered as something which "improves 
teachers' professional function and students' educational efficiency" (Timperly et al, 2007). Today, politicians, 
researchers and education authorities emphasize increasingly on the role of teachers' in-service professional training 
in creating educational reform (Higgins & Parson, 2009).  Cuburn's article (2003) emphasizes on providing teachers 
with professional learning opportunities and believes that " these opportunities create basic and remarkable changes 
through challenging and supporting teachers in their reforming essential assumptions about the ways of students' 
learning, nature of courses material, expectations from students and  whatever that makes education effective." 
     Programs of developing teachers' professional skills contain generally some aspects: a. concentration on 
knowledge related to courses. b. being familiar with how students learn course. c. being familiar with how to present 
content in a meaningful  way and how to lead (Borko, 2004). 
          The present study deals with surveying and comparing educational efficiency (teaching skills) of male and 
female teachers graduated from Islamic Azad University, State University and Payamnoor University. Theoretical 
framework of the study has been based on education general pattern. All educational planning, especially teacher-
centered educational planning, are based on processes which can be called the processes of educational activities, 
and these processes have been best introduced in a known pattern; that is, general pattern (Seif, 2007: 417). This 
pattern has been implemented in three processes, and in fact, introduces behaviors, knowledge and skills that 
teachers should have learnt in order to be able to achieve their partial objectives in short time span and, in long time 
span, education final objectives. All these can be orderly observed in education general pattern in three processes 
which are the witnesses of three kinds of skills: 
a. Lesson plan activities: In this process, the teacher assigns his educational objectives. Then he recognizes learners' 
characteristics which are considered pre-requirements for educational objectives of that course. This is called 
entering behavior. After assigning entering behavior, through performing a primary evaluation which is called initial 
assessment, the teacher should make sure if the students have mastered these pre-requisites or, before teaching new 
educational objectives, he should prepare them for the new material. If it is revealed that learners show some 
shortcomings in some of entering behaviors, the teacher should make up for those shortcomings through remedial 
education (Seif, 2007: 418-419). As such, in the present study, by lesson plan activities it is meant teachers' 
capabilities in determining educational objectives, entering behaviors and the performance of initial assessment. 
b. Teacher's demonstration: In order to teach different course objectives to learners, a teacher should choose 
methods proper to those objectives, that is, in accordance  to the objectives and learners' characteristics, he use 
different educational methods  and techniques such as lecturing, group discussion, exploration, individual learning, 
planned education, etc. (Seif, 2007: 419). In this study, teachers' demonstration skills means teachers' capabilities in 
choosing as well as performing teaching methods and educational means proper to objectives, course content and 
learners' characteristics. 
c. Evaluation activities: At the end of each educational or learning  time-span, a teacher should assess students' 
learning through an exam which measures the objectives of that learning time-span. Along with the exam, the 
teacher evaluates learners' performances in various activities such as practical projects, writing research reports and 
papers, doing laboratory examinations, etc. to assess their learning better (Seif, 2007: 419-420). As such, in  this 
study, evaluation activities means teachers' practical and proper use of developmental and  final examination as a 
basic element in determining educational  effectiveness.  
2.  Research methodology 
The methodology of the research is of comparative sort. The statistical population includes all Persian language and 
literature teachers who have been employed by education system and have been graduated from colleges of Islamic 
Azad University, State University or Payamnoor University, and are teachers of high schools or pre-college schools 
in the four educational districts of Shiraz, teaching Persian literature. Sampling was performed through random-
clustered method. Therefore, the sample consists of 90 teachers (38 males and 52 females with the average of 8 
years of service in education system) and the number of subjects is 900 students. It is worth mentioning that teachers 
928   Saeed Ahmadi and Abdollah Keshavarzi /  Procedia - Social and Behavioral Sciences  83 ( 2013 )  926 – 931 
consists the statistical population, but in order to prevent bias in the research data, the required data for the study 
was collected from students. 
     In this study, a questionnaire that measured teachers' teaching skills was submitted to students. It contained 28 
items in four scales (before evaluation, lesson plan and demonstration, demonstration, and demonstration and 
evaluation). To assess the validity of the construct, item analysis was used. Accordingly, correlation coefficient 
between all scales scores and each single scales word was calculated, and stated that all items were at p≤0.001 level 
of significant validity correlation. The reliability of the scale was calculated through Coronbach's α method which 
was 0.77. 
3.  Findings 
Question 1: Is there any statistical difference between pre-teaching skills of male teachers graduated from 
Islamic Azad, State, and Payamnoor Universities? 
 
       Table 1: Mean of pre-teaching skills of male teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variance Universities Mean 
Male teachers' pre-teaching skills Islamic Azad 12.41 
State 11.64 
Payamnoor 10.15 
Total 11.75 
 
   Table 2: Analysis of unilateral variance to test the significant difference between pre-teaching skills of male teachers graduated from different 
Universities 
Sources Sum of squares Free degree Mean of squares    F Significant level 
Between groups 123.44 2 47.04  
        33.1 
 
        0.04 Within groups 1345.20 49 23.20 
Total 64.4691 51 ------- 
 
Observed by table 2, it is evident that there is significant difference at 0.04 level between pre-teaching skills of male 
teachers graduated from three different Universities. To determine to which group of teachers this difference belong, 
post hoc Scheffe test was used. The results revealed that there is no significant difference between pre-teaching 
skills of male teachers graduated from Islamic Azad, State, or Payamnoor Universities. 
Question 2: Is there any significant statistical difference between in-teaching skills of male teachers graduated 
from Islamic Azad, State, and Payamnoor Universities? 
  
      Table 3: Mean of in-teaching skills of male teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variance Universities Mean 
Male teachers' in-teaching skills Islamic Azad 33.89 
State 33.28 
Payamnoor 29.69 
Total 32.98 
 
  Table 4: Analysis of unilateral variance to test the significant difference between in-teaching skills of male teachers graduated from different 
Universities 
Sources Sum of squares Free degree Mean of squares     F Significant level 
Between groups 119.15 2 41.02  
      3.12 
 
       0.01 Within groups 3045.01 49 30.25 
Total 3164 51 ------- 
 
Table 4 makes it clear that there is significant difference at 0.01 level between in-teaching skills of male teachers 
graduated from three different Universities. To determine to which group of teachers this difference belong, post hoc 
Scheffe test was used. The results revealed that there is no significant difference between in-teaching skills of male 
teachers graduated from Islamic Azad and State Universities. But there is significant difference between in-teaching 
skills of male teachers graduated from Islamic Azad and State Universities with those graduated from Payamnoor 
University.  
929 Saeed Ahmadi and Abdollah Keshavarzi /  Procedia - Social and Behavioral Sciences  83 ( 2013 )  926 – 931 
Question 3: Is there any statistical difference between post-teaching skills of male teachers graduated from 
Islamic Azad, State, and Payamnoor Universities? 
 
    Table 5: Mean of post-teaching skills of male teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variances Universities Mean 
Male teachers' post-teaching skills Islamic Azad 34.63 
State 32.94 
Payamnoor 30.72 
Total 33.34 
 
Table 6: Analysis of unilateral variance to test the significant difference between post-teaching skills of  male teachers graduated from different 
Universities 
Sources Sum of squares Free degree Mean of squares     F Significant level 
Between groups 136.01 2 34.02  
      2.56 
 
     0.03 Within groups 1425.02 49 28.19 
Total 2638.15 51 ------- 
 
Table 6 makes it clear that there is significant difference at 0.03 level between post-teaching skills of male teachers 
graduated from three different Universities. To determine to which group of teachers this difference belong, post hoc 
Scheffe test was used. The results revealed that there is no significant difference between post-teaching skills of 
male teachers graduated from Islamic Azad, and State Universities. But there is significant difference between post-
teaching skills of male teachers graduated from Islamic Azad and State Universities with those graduated from 
Payamnoor University. 
Question4: Is there any statistical difference between pre-teaching skills of female teachers graduated from 
Islamic Azad, State, and Payamnoor Universities? 
 
  Table 7: Mean of pre-teaching skills of female teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variance Universities Mean 
Female teachers' pre-teaching skills Islamic Azad 39.50 
State 33.06 
Payamnoor 31.02 
Total 33.08 
 
   Table 8: Analysis of unilateral variance to test the significant difference between pre-teaching skills of  female teachers graduated from 
different Universities 
Sources Sum of squares Free degree Mean of squares      F Significance level 
Between groups 154.23 2 32.01  
      2.32 
 
    ------- Within groups 2040.22 39 28.54 
Total 2194.45 41 ----- 
 
According to table 8, there is no significant difference between pre-teaching skills of female teachers of these 
different universities.  
Question 5: Is there any significant statistical difference between in-teaching skills of female teachers 
graduated from Islamic Azad, State, and Payamnoor Universities? 
 
      Table 9: Mean of in-teaching skills of female teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variance Universities Mean 
Female teachers' in-teaching skills Islamic Azad 39.00 
State 33.54 
Payamnoor 32.53 
Total 32.78 
 
Table 10: Analysis of unilateral variance to test the significant difference between in-teaching skills of female teachers graduated from different 
Universities 
Sources Sum of squares Free degree Mean of squares     F Significant level 
Between groups 140.21 2 39.21  
      2.04 
 
       0.02 Within groups 2341.12 39 28.03 
Total 2481.33 41 ------- 
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Table 10 makes it clear that there is significant difference at 0.02 level between in-teaching skills of female teachers 
graduated from three different Universities. To determine to which group of teachers this difference belong, post hoc 
Scheffe test was used. The results revealed that there is no significant difference between in-teaching skills of 
female teachers graduated from Islamic Azad and State Universities. But there is significant difference between in-
teaching skills of female teachers graduated from Islamic Azad and State Universities with those graduated from 
Payamnoor University. 
Question 6: Is there any statistical difference between post-teaching skills of female teachers graduated from 
Islamic Azad, State, and Payamnoor Universities? 
 
    Table 11: Mean of post-teaching skills of female teachers graduated from Islamic Azad, State, and Payamnoor Universities 
Variances Universities Mean 
Female teachers' post-teaching skills Islamic Azad 39.50 
State 33.06 
Payamnoor 33.02 
Total 33.08 
 
Table 12: Analysis of unilateral variance to test the significant difference between post-teaching skills of  female teachers graduated from 
different Universities 
Sources Sum of squares Free degree Mean of squares     F Significant level 
Between groups 146.30 2 41.23  
      2.45 
 
     ------ Within groups 2322.51 39 32.01 
Total 2468.81 41 ------- 
 
According to table 12, there is no significant difference between post-teaching skills of female teachers of these 
different universities. 
4. Conclusion 
Analyzing the data, it is concluded that: a. there are significant differences at 0.04 level in respect to pre-teaching 
skills, at 0.01 level in respect to in-teaching skills and at 0.03 level in respect to post-teaching skills between male 
teachers graduated from Islamic Azad, State, and Payamnoor Universities. b. There is no significant difference 
between pre-teaching skills of female teachers graduated from these universities. c. There is significant difference at 
0.02 between in-teaching skills of female teachers graduated from these universities. d. there is significant difference 
between in-teaching skills of male and female teachers graduated from Islamic Azad and State Universities with 
those graduated from Payamnoor University. This last point makes it clear that Payamnoor University should reform 
its own method. Undoubtedly, inconsistency of regular classes and students' lack of obligation of formal class 
attendance might be reasons for this difference.  
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